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\
\-f tudents cliffer, ancl the educational backgrotrnd differ-

ences among secondJanguage students in ESL writing classrooms can be
especialll. diverse. Student n'riting bv nonnative speakers of Englisir oftcn
contains unusual, ancl sometimes puzzling, language structures, and thc
rhetorical needs of those ESL students may also demonstrate a wide range of
needs. Fortunately, many teacher resources have focused on teaching ESL
writing (cf. Belcher & Braine, 1995; Brock & Walters, 1993; Fox, 1994; Leki,
1992; Kroll,1990; Reid, 1993; Swales & Feak, 1994). The context for tlris cliscus-
sion, however, is the differences between r,r,riting br, (1) U.S. resident students
for u,'hom English is a second (or third or fourtir) language and (2) students
who have come from non-English-speaking countries to studv at postsec-
ondary institutions in the U.S. Generalll' speaking, these tu'o groups of ESI-
students have learnecl their English differentlv anc'l so their language prg[-
lems have different sources and different solutions.

Before beginning this discussion, I believe it is necessary to errphasize.
that just because this chapter concentrzltes on nritir.rg ltroblems Lry ESL str-r-
dents, that need not be the most important focus of the ESL writing tcacher.
With structurecl practice, teacher intervention, and revisiorr, studerrt fluencv
ancl confidence in their writing skills often increase; language errors decre.rst,
and rhetorical frameworks develop accordingly (cf. Cohen & Cavalcanti,
1990; Ferris, 1,997; Jacobv et a1., 1995; Li, 1996). Therefore, the concentratior.r
on ESL student error in this ch.rpter does not rest in my Lrelief that error is the
overriding consideration for the teacher or the student, Lrut rather that it is
frequently a sollrce of puzzlement and frustration for both.

U.S. REsrorrur ESL WnrrEns

At orre encl of tl-re contirruum of nonnatir,c- English speaket's is the refugt'tr
student whose parents have fled political uphetrval for the U.S. or sent the

Front Grantrttttr itr tltc Cotrtltosititrrt Cftrssroolr: Essrzys orr ktrchirtg LISL for Collegc-Bouu,l

Studet t ts .  Patr ic ia Byrd anclJoy M. Reid.  Nen York:  Heinle,  1998'3-17.

children ahead to live with rel.rtives or even str.rngers. such students are Llsu-

,ify 
"r"tty 

fluent i. their first ianguarge, but clue to lirnited or i.terrlrptecl

schooling, they mav not be fully literate in that language' These stuclents

r.,"";""i""a Er-rglisl] by being suddenly immersed in the language and cul-

,r* ,iur" U.S. 5pecifically, tirey ha'e acquired English pri'cipally through

iil"O 
"utt' 

They listened, took in ortrl language (from teachet:' 
TV 

grocery

.j;;t, friends, peers), and snbconsciously began to form vocabulary' gram-

*"i 
""a 

syntax rttles, learning English principallv tluough oral trial and

error.
Usualll', these students have graduaied from U'S' high schools' have had

some tuto;ing_oftct fragmentecl-in ESL "pullout" programs when thev

iirrt 
"r-.,t"."a 

s".hool, and hl.,'e been accumulating U.S. culture fot a number of

vuurr. tt "t 
have relatively developed English oral fluency and listening

ltiifr. 
""4 

tlrr'1' rrntlerstancl the slang, the pop music, the behaviors' and the

,cool,, clothes of the schools they attend. Their background knowledge of life

i n t h e U . 5 . i s , r n m a t r v c a s e s , b o t h b r o a d a n d . l e c p : T h e i r p e r s o n a l e x p e r i e n c e s
ha,,,c. macle t6em falriliar rt-itlr class structures and expectations; they have

opinions on current controversies ancl issues; and they recognize cultural ref-

"r"r-r.", 
to, for instance, television programs, cartoon humot and advertising'

However, thc.ir reacling skills may be hampel'ed by limited utrclerstancling

of the structures of the English langu:rge, ancl/or a lack of literacy, and/or 1ack

of reading experierrce. Their r,vriting displal's the conversational, phonetic

qualities of trr"it "ear-basecl" language learl]ing, as n'ell as the use of their

self-developed larrguage "rules" thert ma1', ttpon exzrmination' prove to be

orr".g"r-r"ruiized or false. Belorv is a writing sample from a Vietnamese stu-

dent"that is typical of the rt'riting done by manv U'S' residerrt students' The

in-class essay wals written in respouse to a u'ritten text (about students hav-

ing jobs *hite in- college) during her first clav in a first-year u.iversity com-

position colrrse.

Thenrain ideaeof theArt ic le iss. ly ingt l ta tbacnusct l f r , r 'ork ingwhi lego_
ing to school rc.duces the G.PA. of stuclents. Some of the Reasons zr'/ri1c

sfrrrJeDfc petfjnrrs iCrbs iS be.caUse Of Adtrertisements atrd persOnnal luxu-
# ,

ries that the str,rdents needed during School'

what the Article is saying is true about students getting lower grrldc in

school, 11,hils u.orking. nut lr \^,c trY to put stlict rulcs on College curric-

ulas and stoprr ine Television advert ising, i t  wouldn't  help rrr lrch. Because

almost all stuc'ler-rts knorv ruftnf tltetl're doirtg to tltcntsehtes. Students are

awarc.rl of thc. lower gracles the1,'1" gettinir but thtrc nre tnore to-it, thcrr

just becrrlsc 6f Work. I agree, tirat wherr ygu get a fob, \'6ur l-tour of

studying reLluces. After coming horne frout u,ork ,vou felt tired and only

wori...l t. put Scho.i rltrrds asicle. I havc this experiences in the past mr'-

self .  I t  c ' loei reducecl mv G.P.A., but I 'm not Lrlarning i t  on T'\ ' '  advert is-

ing or antl tlti t tg else.

Three general trreas of t-rror bear examitration here. First, there are nu-

merous rnistakes i1 inflection (e.g., verb et-rclings, plurals: note the unclerlined



worcls).r sonre of these crrors might occur bc-cause the student's first lan-
grragc is r-rot highlf  inf lectccl,  as English is, and Vietnamese does not have
auxi l i i rrv ' . 'erbs ( lo bc, to lrr t i 'c,  t l id/dot:s). Consequerrt l ." ;  the student might ques-
t ion whether to .rclcl  a plulal -s to grnrlc or tctrk, ancl nriglrt  not suspect thart r ir-c
is needecl before gcftirg in the scconcl sentencc. In alclciition, c.vor if the stu-
clent harcl becn tutored in Errsl ish, i t 's cluite possible that subject-verb agree-
ment in Englisir m.ry not be a fullv developed concept, nor agreement betn een
rlemonstratir/e prollouns (tltis/tlnt):rnd nouns. Thcse errols may therefore ber
"developrner-rt" ( i .e.,  lvi th practice, the student wi l i  learn and procluce the
correct usagc) or "fossi l izecl" ( i .e.,  the studerrt wi l l  l . rave to unleam the deeplv
acquirc-ci zlncl practiced error, then rele; lm the corrcct form,..r more dif f icult
ancl ti rne-corrsuming process).

It is probable, however, that manv of the r.erb tense eri.ors occLlr rn()re
from "ear-learning" than from f irst- langtragc transfcrence. That is. bccaust:
the English velb tcnse sYstem is complcx-a sirrgle sentence, ancl cert.r inlv a
sirtgle p. 'rragraph, tna_1 contair.r  several ve'r lr  tenses-ancl because t lrcse stu-
r leuts l tave l isterrecl to the language rather thar.r str-rcl icd i t ,  thel 'm;ry not evt-r.r
recognize thc rnistakes. Morcor.er; l .ccausc the nristakes thev rnake lna_\/ n()t
have intet ' fer"ccl r.r ' i th their;rbi l i tv to comnrunicate oral lv thev nr.rv have st lr-rc-
turecl rules for verb use that u. i l lseern idiost 'ncrat ic to the teacher. Think, frrr
cxamplc, of a scntetrce a stur ' lent irr  mt,class r, /rotc recentlv: 7]tc stt tdcttts nn'
t t tkt ' r t  t l rcir  / i l rc. Therr trv rear- l ing thc Vietnamese stuclent 's p;rrtrgr:rph (p.77 in
this volunre) aloucl,  attending to the possibi l i tv of slurr ing or unstressccl f i rral
svl l .rblcs th.rt . tre trot arrt icultrtccl, .rnci t l .r i rrking about hor,r ' this stuclerrt  r-ni,rv
I ta r  t '  l earne t l  l r t ' r '  r ' e rh : .

Seconc'I ,  t l -rc sttrclent htrs rtrade some vctcabulzrrt 'mistnkes:rnt1 hirs lrsc.1
somel ici iornatic erpressions (cttrrect l t '  or incorrerct l \ ' )  that incl icate her irnr.rrt :r '
s ion ir t  U.S. cultr.rre (sec the i tal icized u'orcls ancl phr.rses). Dtrr ing a confr.r ' ,
cIrce, this stuclerrt indicatecl th.rt slre hacl nerver noticerl the. N,orcl rry'r17; instearl,
slre thought tirat iry'rr7 ancl uhile r'rrerc the same n'ord (ay'il1i) r.r'ith ciiffercnt
rne.rt . t ings-bcccrusc the / in ir /r l lc is l lot pre11sg11cecl. "Like lot of English
rvorr ls," shc s.r id. kl ionr..r t ic langurrge used bv this stuclent, which uriglrt  br '
Itrrktror,r'n to irrtetrtratiotr.rl stutlents lvlro h.rve stuclicrl Englisir as a ioreigtr lan-
guage, i trcluc' lc i t  zL,ott l t l t r ' t  l r lp tr tuch, iulrt t t  t l ret l ' tc r/ tr irr . . '  kr l /rcr irsc/ i ,cs, i l rr l  r7,tr l
t l r ing clsc (althor-rgh .ru internationarl stuclent might i ,r ' r i te tnv ot lu'r  rcasol l) .  Tlre'
ttsc of Bccnttsc trf is an oral iusertion tlrat r't oulcl probalrly not lre noticecl irr .r c,-rrt-
versatiotr. Follctr'r'irrg are arLr some other .ruthentic ex;rr-rrples of U.S. resiclerrt ESI
rvri tcrs mir ing infortral ic- l ion'rs into their r.vr i t ing bccausc, l ike m.rrr,r 'nativt '
Engl ish r,r, t ' i ters, thc'v clo trot unclelstarrcl levels ol ' forrrral i t_1, in English writ ing.

'  Yourrs folks rrstr.r l lv gct a bcttcr kick out of ir iPs t lr i trr  olr jer pt 'oplt-.

'  tvlr ich is iurpr.r.r t ivc to hang around a l .r lgc rrurnber of fr icrrr ls

. thcv u' i l l  n ernt to take off ASAP.

' Guys l ike Neil  Btrsh .rre'  r lestrovit-rg the Arncl ir-.r tr  i r t trr t t ' .

'  lvhr ' tr  vou sperrci l i rnc u, i th a couple of vour clost- fr i t ' t r t is.

Final ly, the seeminglv arbitrarv capiterl izat ion neecls analvsis. When I

asked the.student rvhy she capital ized Art iclc aucl Sc/rtrrr/ ,  she tolcl  me t l .r . l t  she

had leaned that al l  noul ls hircl  to bc capital izccl.  Of course, she cl id t lot know

very rnuch about lrouns, but she clicl her best. She l.racl later aclt'lcc'l the (cor-

reci) rule about c. lpi tal iz\rtg"l ," though slrc founcl that English rule pecul i . l f

and int irnidatir .rg because cal.r i tal izing "1" maclc her "st.rnt i  ol l t  too nrttch" in

her writ i t lg.

INrrRNanoN AL STUDENT WRI rERS

At the opposite end oi the continuurn from U.S. resident ESL stuclents are in-

ternational stuc-lents r, lho have chosen to attencl postscconclarv schools in the

U.S., in mucir the salme \\'av tl-r.tt U.S. college sttrcletlts spetrc-l .r scnlester or a

year "abroar1." Mant'  of these nol. l i l l lnigrant, visa-holcl ir lg stt tclelrts ccrme

irom relat ivelv privi legecl anrl  vvcl l-educatccl backgrtt t tut ls. Thev are l i terate

ancl f luer.rt  i r t  their f i rst lanetragc, and they havc learnetl  English irr foreign

language classes. That is, thcv har.e learmer' l  English principal lv t l rrotrgh the' ir

eyes, studyiltg vocabular)', r'erb forl.us, antl langtrage rules.

These students knor''u', uncle'rstancl, atrcl certr explaitr Englislr granlmar;

they have usu.t l l l '  learnecl grat lmar t l ' rrough l l lethocloloCies that focus trt t

rule lcarnirrs. Oftcn thcir re.rcl ing ski l ls are' subsianti i r l .  Usuall l ;  l rorvevcr,

their l isterr ing alrc' l  oral ski l ls are h.rrnlterct l  t t) ' lack of t 'xpcrierrcc, nonl lat i \ /c

English-sp-reaking tcachers, anci the culture shock th.rt  comes from Lreing inr-

mersecl irr  a foreign (ultLlte, thc lernguage of vvhich sountls l i l<c so r lruch

"noise," so cl i f fercnt from thcir stucl iecl English languagc. Their rt ' r i t ing ski l ls

are often also l i rnitecl bccausc their prior English eciucatiotr has not proviclet1

opportunit ies for composecl writ i r .rg, preferl i rrS; instcaci exercises i tr  r .r ' r i t tet ' t

gramlnar ot atrswering reacl ing r luL'st ions in sir.rgle sentcnces (Leki,  1992). Be-

low is a' c-nrail from a nati'e S;ral-risir spc'-rker r'rtlrtl has sl)etlt sl)mL' titlrc ilr

the past str ' r t1; ' ing in t tre U'S',  btrt  l t 'ho is nor'v in his rrat ivc cotr l l tr \ i  Chi l€' '

Dear I{olt  Turncr:

Tlnnks vou in asking r lY questior-t .

In memori;rrr I  am sturl t ,  r troclels oi regressiou ancl mlt l t ivariates r1at.r for

rrv tessis academic r ler luct ivt- in procluct ivi ty. ar-rcl qual i t l  "  j trst t t t t l  t i t tr t"

in management industr ial,  (nrV ctr l lcr) i r-r coniplcxitv u' i th rr r ' . rr ialr lcs

incidents operationals atrcl costs, this rrel!  stu.1r ' is c.rssu.r l ,  ancl impor-

tant help for our country chi le a'urt l  Urr i tecl States of Anrerica in potclrt ials

managernent strategic. Before stucl iecl T.U. irrclustr ial  coutrol tnv ir lr"es-

tig.-rtion in ciata st.rncl.trs in control of qualyty final in coccs.r (colrrc. cel'-

r i l los s.a. chi lc) associ;rtc n' i th Phclps Dorlge i tr  EEUU. [.r l tr  trote\Lrcrt i tr

stat ist ic..r ls but knorv icleas irr nreiori tv methods productivi ty mult ivari-

ates in inciustr ies.

We might investig.rte thrcc rnajor areas of language error irr  this sarnpler.
First,  i r .r terfercnce from this u'r i ter 's f i rst l i rnguage is visible in the f.r lse ctrg-

nates: worcls tlrat arc close (btrt not e.ract) irr tre.rtring atrcl usetl in Lroth Sp.rnish

I N .
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antl English (unclerlinecl in the paragraph). For example, en nternoritrt rleans lo
rerrind rlctu i:t Sp.rtrnish. In adclition, the Lroldfacec-l phrtrses inclicate the use oi
Spanish word orcle-4 in which (1) the acljcctir.e follows the noun (qualyty .final
instead of Jinal qttalitt), and (2) acljecfives ir-r Spanish arc appropriately infli:ctgcl
(oTterationolgincidefit a plural acljective for the plural nour.r).

Next, the structure " Before studied. . ." also demonstrates the transference

of Spanish rules into English. Spar-rish allor.vs a subject not to be namecl in 3
sentence i f  that subject is understood. Final l1,,  the writer gives three exarnples

of English use that clenronstrate a lack of unclelstanding aborrt U.S. i t l ionrs

and culture. He uses askingfor MrsiL)L'r i t tg; instead of w'r i t ing 7' l tutk you fctr t ' t t :
Thanks to t lou,he n.r i tes Thnnks yori ;  ancl hc attempts an icl ionr \ just ir t  t i t t tc)-

which may well  be an "ear error" gained cluring l-r is earl ier U.S. studics.

C.rvEans: BETwEEN THE ExTREMES

Betr.r,een the two encls of the continuum .1re immigrant stuclents n'l'rrrse farrri

l ies have chosen to corne to the U.S., i rnd/or whosc ecluc;rt ion in their i f i rst

language has beerr substantial, and/or rthose first larrguarge rlal' not har.e .r
written language, irnd/or rt'ho may have studied English as a foreign languai:r:

for a relatively limited period of tjme befrrre thev arrjved in the U.S. Aiso alorrg

the continuum are irrternational students who have conre to the U.S. to stui-|

Lrecause they have rrot been successful irr thcir or,r,n eclucational svsterns,

irncl/or whose studv of both their first langu.rge and English has lrec'n limiterl"

There are also tliffelerrces w,ithirr thc rlifferences: parcr.rt.rl .rttitucle-s to

ward education that include the be.i iei  that women shoulcl not attencl col le c. ' :

a prior education system that values rote memorization irncl/or tcacho'

centered classroonts in which stuclents clo not prarticipate crrall,v; a cultu:.''

that values ref lect ive thought or cooperation abovc the analvsis ancl cor-npcti '

t ion valuecl in manv U.S. classrooms. Ancl therc are incl ivicluir l  stuclent r l i i -

ferences in persontr l i tr ;  learning styles, le. 'rrning strategieq, 'nr l  motivatior;

(Reicl,  1993, 1995).

Final l l ;  more caveats about this ch.rprter. First,  I  rreed to Lroitrt  out t l t ,r i

al though this chirptsl focuses on l inguist ic ancl rhetoric-al r ,r .r i t i rrg problt. :r t i ," ,

some ESL s tudent  wr i t ing  i , v i l l  cqua l  a rnc l  surpass  u , r i t ing  b t 'na t ive  Fng l i ' i

speakers (NES). Many ESL r,r ' r i tcrs wil l  h.rve l i t t lc need of Errgl ish langtta'1, '

development; their writ ing problcms nrav cl i f fer from NES u,r ' i t ing pr()[ '

lems in type, but the quali tv or sophist icat ion of thc $'r i t ine mar' '  ucl l  1-" '

comparable.

I also need to r l ist inguish betr, t 'een gelrcr. l l izat ion anr-l  stereotr '1.rr-.  [n t lr i r

chapter, I  discuss two general kint ls rr i  studcnts; I  wri te abotrt t_vpical f . t t ' l '
lems of students from dif ferent langr-r.rge ancl cultr-rral L..rckgnrurrcls. l lorr '

ever, I  am keenh' aware that u.hi le matrv stcreotypcs begirr with a gr.r i l r  tr l

truth, individual stucleuts dif fer widelv in their e.duc.rt ional backgrottr lds,

their uniclue approaches to le.rrnir.rg, alrtl their lcvcls of proficicncl'. Thcrt'-

fore, i t  is esse-ntial to approach each stuclent as an incl iviclual,  and to iclcnti i r '

c-ach stuclent 's ueetls.

INnlar I lENrtrtcantoN

For the teacher of an ESL r,r,riter, ciiscovering whether that student is a U.S.

resident or an international stucletrt is the first step in iclentifying the stu-

dent's needs and formulating an assistance plan. The process is simple: Ask

the student for background information so that appropriate resources and

support for the stuclent can be recommended. Sample questions that might

be askecl via a rvritten survey or an oral interview (whichever is best for the

student's English language proficicncv and comfort level) include those

iistecl in Table 1.
It rn:r1' .rlso be importtrnt to discover more btrckground informtrticlrr

about the ESL writers. Follow-up.r questions for resident and international

students alike are included in Tablt- 2.

Taelr 1. Sample Survev/Interview Qr-restions to Identifv ESL Student Writer's
Language Background

1. Is Englisir vour secotrcl (or thircl or fourth) language? _
. Whart is vour f irst larrguage?

. List vour previous schooling

. in vour first language: gracle _ through graclc _

. in English:

total 1'ears _

[ rn i l t ,  th r t ruqh erade
to ta l  r l t r l r ths /vears  _

2. Did _t'or,r gri'rcluatc from .r U.S. hisir school? Yes

3. l f  the ans\\,er to the Iast question is

No

YesNo

(Usunlly indicatcs an intcrnational studcnt)
. TOEFL score _
. TOEFL section scol.es:

l isteninc

structtr re/ r.r.ritten expressron

reading

TWE

f  u l l - t i r r re  En6 l ish  Ia r rg t r . rge  s tu r l r '

Y e s - - N o _

If ves, n,htrc?

hou ' [o r . rg?

(Usunll t l  indicates a U.S. resident)

. high school trttended

. gracluatecl in ."r,hat vear

. ESL clt-rsses taken

- hours each n'eek

in gratles to _
. was Your f irst language

: schooling irrterrupted?

Y e s _ N o _

If t'es, hc'x."' Iong? _
. fluerrcv in first language (higtr,

meri ium, or lor,r ' )

speaking & listening

rcatl  ing

r , r ' r i i i ng

\



TealE 2. Sample Follow-Up Questions for ESL Student Writers

1. Horv cl id you le;rrn English?

n little

studying grammzrr

lister.ring to English speakers

practicing with language tapes

reading English literature

rv.rtching U.S. rnovies

watching U.S. television

other:

2. How r.r'ould you L-valuate yorlr English language proficiency?

speaking

listening

reading

writing

grammar

U.S. RrsroENT ESL WnrrERs

Investigation

Resident stuclents m:rt' provicle more corttp.rlete information if the survevs
are adurinistered orallv allor,r, ing the students to use their English spe.rking
proficiency. Results of the survevs will cliffer according to students' prior cr-
periences. For example, a U.S. resident who has studied several years in U.5.
prublic schools, and vr.ho has hircl constant larrguate support through arr er-
celler-rt ESL program, will probably have the necessary skills to succeetl irl

college or university work with minimal external support. ln contrast, tlrt'

n,rit ing of zr student r.vho has attended only the last vear or two of U.S. high
school, along with some classroom stuclv of English prior to arrivai, rrav
have a combir-ration of international and resident errors that make solutit'rt.ts
to writ ing probiems more complex.

Moreover, resident ESL u,riters who are fluent and literate ir-r their first
languages will acquire writtelr English more easily' than students who are not

fully literate ir-r their first languages. And students whose educations har'e

been interrupted (b1'war, flight, refugee camps, ancl the like) may also trc

c-rlcler and rn:rv have problems exte-rnal to language learning that irnpact tht'ir.

abilitv to learn more English. Fit'rally, stuclentslt'ho have attenc-led U.S. schools
for a significant period of tirne but whose formal ESL education has been
spottv are often doulrly disacivttrrtagcd. Orally fluent, they have developc'cl

(Frerhaps unconsciottsll') language "rules," sotne of n'hich must be identifiecl,

Unlearned, and relearned if they are tcl become successful arcademic writers. In

the meantime, they arc sadcllecl rviti-r prior experiences of f.-riltrre, ar.rcl their'

reading as well as their n'ritjng skills may be limitecl.

Assistance

U.S. resident stlldents have many lesources frtr assistance on college or uni-

versity campuses. First, theV have ciirect access to federally funded student

programs on the campus ior help ancl tutoring (ernd pcrhaprs test accommo-

iation) in lr,riting, reac'ling, and ur.rth. The stuc'lent (clr the teacher) can con-

tact those offices for short- and long-tcrm assistancc, and the teacher cau

require that the students seek this .rssistance. Often the support offered bv

these offices provides the necessarv scerffolding .tnd ertcoltragement tl-r.rt resi-

dent students l leed to achieve succt-ssful leanrirrg erperietlces.

It is possible that the campus personnel are not adequately trained to help

ESL writers, but that training is availabic througir the college or university irt-

tensive English langua5;e pl'ogranr, the English Departmeut, or tht"otlglr rt'r"it-

ten materials. The books and articles in Table 3 vvill prove helpful rcsources

for teachers and tutors. In aclclition, teachets ot' tutors lvho need information

about the rules of English grarnmar might consult the resources in Table 4.

TanlE 3. Resources for Te,rchers ;rnc1 futors

o Bates, Lincla; L.rne, Janet; and Lange, Ellerr. 1993. INriting Clcttrlr\: Rt'sptttttlirtg tct
ESL Cotrt1tosit lols. Boston: I lcinle & I{einle.

.  Carson, Joan, and Leki,  I lona (Eds.).  1993. Rcnding i t t  the Ctttnposit i t tn Clnssrottnr.
Boston: Heinle & Heirr lc.

'  Conlor, Ul la, arncl Kaplan, Robert B. 1987. Writ i tr5y r lcross Lnir,grrnges: Arr,r/r7sis of
L2 Text. Re.rtlir.rg, MA: Adrlison-\iVeslev.

'  Fox, Helen. 7994. Listt t t i rrg to t lra Worlt l  Ctt l t trrnl - l-ssrir :-s ir t  At 'ndcrrt ic Writ i t tq.
Llrbana, lL: National Cor-rnci l  of Teache.rs of Engiish.

'  Jolrnson, Dolrr-r;-r,  ancl Roen, Du.rne. 1989. Ric/rrrrs-s i t t  Writ i t t ,g: Etrt l t t t t l t r i t tg E\L
Stu dents. Neu, Ycuk: Lonsnran.

'  Krol l ,  Barbara. 1990. The r l .rctoric/svntax spl i t :  l )esigning curr iculurn for ESL
stuclents. l t t trnrnl t t . f  P,asit .  l | r i t i rr ;g 9 (1), 10*55.

'  Krol l ,  Barb.rra. 1991.' Icaching rvri t ing in the ESL contcxt. In ?:rrclr | lg Errg/ ls/r r i-s
a Sccottd or Fttrcigtt  [-nrguLtge (2nd Ec1.) (Nlarianne Cclcc-Murcia, Ed.), pp.
245-263. Boston: Hcinle & i {eirrlc.

'  Leki,  l lona. 1992. Llndcrsttt tdirrg ESL L\i ' r lcrs. A / i t ' i i ' rclrcc [,r .Ti ' rr i : /rcrs. Neu, \brk:
St. Martin's Prr.ss.

'  Li ,  Xiao-Ming. 1996. "Good Writ ing" i t t  Cross,Culturnl Cctrt tcxt.  Albarrv: State
Universitv of Nerv York.

'  Reid, joy. 1c)c)3. Trnclr ir ts ESt,Writ i trg. Engleu'oocl Cl i f fs, N,l :  Prcntice Hall-
Regents.

'  Scarcel la, Robin. 1990. Tt,ncl i t tg [ ,nugtrnge Mirtori tq Sttt t ]ents i tr  thc Mult i t ' t t l furrt t l
C/n.qsrooll. Englervoocl CIiffs, NJ: Prerttice Ha1l.

t  lot
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Byrcl, Patricia, erncl Benson, Beverly 1989.Irn1troz,ing tlrc Gronunar of Writtcrr
English: Tlrc Etlitiitg Pr"occss. Belmont, CA: Wadsworth.

Byrd, Patricia, and Benson, Beverly. 1992. Applied Englislr Grnnnnnr. Boston:
Heinle & Heinle.

Celce-Murcia, Marianne, and Larsen-Freeman, Diane. 1998. Tlrc Grnnntnr B6sk:
An ESL/EFLTeaclrcr's CoLtrse . Rowley, MA: Newburv House.

Frodesen, Jan, and Eyring, Janet. 1993. Grnrmnnr Dinrcnsittrts: Fomt, Meanilrg, Lutd
Use (Book Four). (Diane Larsen-Freeman, Series Ed.) Boston: Heinle & Fleinle.

Master, Peter.1.996. Srlsterns in Englislt Crnnrmnr: An Introduction for Lrr.rguagt,
Tenclters. Englewood Cliffs, NJ: Prentice Hall-llegents.

INrrnNarroNAL STUDENTS

Investigation

In contrast to U.S. resiclents, many international students can provide the
teacher with actual data that n'ill help analyze their writing problerns. Most r.r'ill
have taken the TOEFL (Test of English as a Foreign Language), an examination
thai is required for admission at most U.S. colleges and unir. 'ersit ics. At 1.re*-
ent the test is a multiple-choice examination clesigned and administcrccl
lr.orld-wide each month by the Educational Testing Service (ETS), the s.rnre'
ec-lucational corporation that administers the SAT, CMAT, ancl LSAT. An ovcr-
all TOEFL score of 550 or above often indicates that the student is reaclv for
full-time postseconLlary work; a score below 500 usuallv indicates that the sttr-
clent should be taking intensivc English ianguage courses.

TOEFL section scores can also be quite revealing. The three section scot'es
on the TOEFL indicate general proficiency in listening, grammar, and reaclirlq
skil ls; those scores are reported in double digits, but by aclding a zero to .r
section score, Vou can colnpare it lvith the overall TOEFL score. For exatlrPlt ' ,
a section score of 55- 550 indicates that a student has adequate language pro-
ficierrcy in that language skill. Holvever, r,r,'l.rile students from clifferent latr-
guage backgrounds mav have similar overall TOEFL scores, their sectjort
scores nrav cliffer, inclicating potcntial problcms in U.S. classes. For it-tst.rncc'
often Asian students r,r''ill scorc well on gramlnar and reading (e.g., 58 - 5tttl1,
but less well on l istening skil ls (e.g., a5-a50). These stuclents mav be .rblc t. '

kerep up lr,ith universitlt rs..1itt assigntnents, but they rnay harre prtrblc'ttt*
unclerstanding lectures or working r,r, ith other students. In contrast, Ar.rbic
students mav score higlrer on the l istening section and lower in the reaclirrg
section; these stuclents may seem fluent cluring class cliscussions, btlt thcv

may have substantial problerns completing reacling assignments. T.rlt le i

summarizes TOEFL examination scores.
Several times a year; the Tcst of Written English (TWE) is added to the

TOEFL cxam; the TWE is a clirect test of stuclent writing ancl is evaluatt'cl
holistic.rlly by experiencecl vr,riting teaclrers at large scoring sessions helcl in
Califorrria. The maximum score is 6; a score of 4'5 ot better usually means

Tenlr 5. TOEFL Exarnination Scores

Typical Admission Scores ttt U.S. Colleges nnd Uniztersities"

UndergrnduateStudents CradunteStudents

550

525

(Add a zero to
compare lt ith
overall TOEFL
score)

Overall TOEFL Score (average of three section scores) - 500

Test of Written Englislt (TWE)

. administered with the TOEFL exam several times a vear

. scoreci frorn 1 io 6 (inclucling 1.5, 2.5 etc.)

.  typical admission TWE score: 4 to,1.5

'The Educational Testing Service cloes not providc re-commenclec{ aclmission scorcs for t lre TOEFL.

Rathet it encourages acimissions officcrs ancl dcpartment facultv to set thosc scorcs at inrl iviclu;rl campuses

that the student can clo postsecondary written work.3 Scores lo-,r,'er than 4
suggest that tirose students mav need intensive work in U.S. acaclemic writ-
ing. Unfortunateh', many international students lvi1l not have a TWE score,
either because it is not offered on every TOEFL examination or because they
chose not to take it. And many postsecondary institutions still do not require
the TWE as a viable admissions tool.

Another variable in intemational students' preparation mav be atten-
dance in an intensive English language program, either prirtr to their arrival
in the U.S. or in a U.S.-based program. If students have studied ESL in the
U.S., they may have encountered the rhetoric of acaclemic English writing
and so may be relatively proficient in presenting rt'ritten ideas; the conceprs
of topic sentence, supporting clctail, and essav structurc mav be farniliar to
them. For students who have stuclied English prior to thcir arrival, even in-
tensively, thc rhetorical principles of acaelemic lvriting may i-rot be infonn;r-
tion that they have encountcred, rnucir less practiced (Laki,1992).

Assistance

Generally speaking, international stuclents are not eligible' for fccleral assis-
tance although some colleges and universities do not cliscrin-rinatr: (or sirnply
qo not know the differences betwecn the two types of stucler-rts). Flowever,
international stuclents who have iracl prior experiencc r,r,ith an intensir-c
En-glish language prograrn on or near ih" .n-pu, har.e access to previons
teachers in that program, and those teachers have knowledge of othcr cam-
pus options. In addition, because of their prior English language study, inter-
national students are usually capable of using a handbook or a dictionary to

Unconditional Admission

Provisional Admission

Sample TOEFL Section Scores

Listening
Grammar
Reading

525

500

55 - 550
50 - 500
45 - 450

ltt
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SECOND-LANGUAGE W'RIT'ERS

TaelE 6. ESL Handbooks,'

.  Aslret Al len. 1993. Tlt ink nltout Edit irrg: A GrantntLtr Edit ir t ,q Gtr idc ft tr  ESL
Writers. Boston: Heinle & Heinle.

. Byrd, Patricia, and Benson, Beverly. 1994. Prohtent/Solution: A ReJirnce Jbr ESL
Writers. Boston: Heinle & Heinle.

. Fox, Len. 1992. Foctts on Etliting: A Grnnmtar Workbook for Adt:nncetlWriters.
New York: Longrnan.

. Heinle & Heinle. 1996. Tlrc Neutbur! Housc Dictiottnry o.f Att?ricnn English.

. Lane, Janet, and Lange, Ellen. 1993. Writing Clearly: An Editing Guldc. Boston:
Heinle & Heinie.

o Raimes, Ann. 1992. Grantntttr TroublasTtots: Atr Edititrg Grride.for,slridell-s (2nrl
ed.) Englewood Cliffs, N|: Prentice-Hall Regents.

'Of course, the resources for teachers antl stuclcnts l istecl in Tablcs 3 ancl.l are alstr relg1.rn;11''
teachers of international students ancl thosc stucJerrts themsclr es, anrl the handbr)oks l istecl hert (T,rblI rrt
nrav be usecl with success bv sorne Lt.S. resident students.

check their errors and to expand their knowledge of English grarnilrar atld
mechanics. Hot'er, 'et because handbooks for native speakers of English rl,r
not address ESL problems effectivel;', I sr-tggest tht- resources ir-r Table 6.

An ESL SruoErur Wnrrrns

Other canrpus resources tirat are arvail.rble to.rl l  ESL stuclent wfiters (.ri( l
Lrsuallv assist students free of charge) include- the cantpus writ ing ccrlrcr (.r '
writ ing l.rboratory). The writ ing center is a valu.tble resource that r, l ' i l l  sup-
port ESL writers throughout their postsecondar)' careers, so stud€-nts shoulti
be encouraged to investigate and use this resource. Nloreot'er, paid tutors, !,t-
ten accessible through the intemational student services/cducation officc, tirt'
intensive English language program, or the MA TESL/TEFL progr;rm, can
provide necessary support for ESL n'riters.

NES friends can also serve as editors and lirnguage informants (iJeirlr
and Boshe4 1992).1advise my ESL studonts about appropriate approaches t(r
such assistance:

Never expect a friend to write, revise, or ren'rite your paper.

Sit with your NES fr iencl and learn from him/her.
. Iclentifv specific problerns.
. Ask specific questions.
. Draw conclusions anrl ieerrnl

Ask pol i tcly for trssistance; don't  clemancl.

Offcr a friendlr. tracle, such as
. piz,za for proofreading, or
. sharing languaee and cultural i t ' r formation.

Cive thanks with a smile.

4 .  l \ E r u .

Test.t T

Leki, llorra. 1995. Acadurric writing: ErTtloring Processes and sf ratcSies (2nd ed.).

New York: St. Nlartin's Prcss.

MlynarczYk, Relrecca, and Habc.r, stevern. 1996. In Ottr Ozott Words: A Guitle

utiih llcndirt.4s t'ttr Stutlent | ,-riters. New York: St. Martin's Press.

Reid, Joy. 1988. Tlre Process of Composition (2nd ecl.). Engiervood Cliffs, NJ:

Prentice Ha Il-Regents.

Spack, Rutlr. 1996. Cuitlelinesi A C''oss Ctrlttrrnl Rending/Writing Te:rf (2nd ed.).

Neu'York: St. lvlartir-r's Press.

Swales, John, ;rn,.l Feak, Christin c (199\. Acade rnic Writing for Grnduntt'

stuclents: A Cttursa for Nttnnntit,e spcnkrs Ltf Englislt. Ann Arbor: universitv of

lr4ichigan Press.

weissbc-rg, Ilobert, ancl Bukc.r, Suzanne. 1990.Writing LIp Rcsenrch: Experinrcnlnl

Resenrt.lt Repttrt l\riting for students of Englislt. Engleu'oocl cliffs, NJ: Prentice

Hall-Regetrts.

It is, of course, possiLtle for ESL studc-nts to abuse the lrelp fronr friends; teaclr-

ers mav qr_restion hctu' rnuch of the draft actually "belongs" to the student.

while tlie issue is re.tl, the pedagogic;rl airn is valicl, arrd safeguards can be

institutecl to cherck for ESL, sttttlent invol-n'metrt:

. brir.fl)' conference u'jth both the ESL studcnt arrd the NES friend near the be-

ginning of the senrester to ensure that both ful lv understand the Process;

. assign f rcclur.rrt  in-class writ ing (forr lral .ruci i tr forrnal) to discern whether the

ESL str,rrlent is actr.rt-rllv letrnting;

. require the sturl€.11t to n'rite regular memos to the teacher describing the

fr iencl lv tr : tor ing sessions, identi fying alrcl  evaluating the ciranges mtrcle, atrcl

.  jor-rrnt:r l / le;rrrr ing log entr ie.s analvzing rt 'hat rn'as lcarned during the tutoring

SeSSt() l lS;

. ask the stutlurt to rvritc 3 rnenlo on tl-rc final clraft that describes the changcs

rnacle froln plevious clrafts.

Fin.r l l r ' .  for the manv resicletrt  ancl international student writers whose

rhetorical backgloulrt l  is t i rnitct l ,  the resources cited in Table 7 can help.

Firsl-1'613p composit iotr lextbooks for NES r 'r ' r i tet 's may not adclress the

differences in rhetol iczrl  prcsent,rt ion of rnaterials betweelr ESL str"rdents'
cultura[/cclucational backgrouncls anrl  U.S. ac.rdemic prose. However, there
are marteri . ' r ls r,r ' r ' i t ten for ESL writcrs that explzrin U.S. acadernic rhetoric and

Provicle aclequatc 1-l ' . rct icr- fol the students.

CoNcLusrctN

The tliscussjon in this ch:rpter cloes not Inean to suggest that ESL studerrt writ-
ers are .rny less cnpable cognifilrgly than other postsecondary students. Incleed,
learning and using a second l.rnguage, attending ancl participating in classes in



DEL\J I ]U-LA] \UUAUE VYI ( I  I  L I (b

another language, and writirrg for an auclience with clilferent linguistic, rhctor-
ical, and cultural expectations are extremelv challenging tasks. Moreovet ESL
students are not typical "basic writers"; for example, many internatiorral stu-
dents' educational backgrounds have provicled thenr wiih substantial gran.r-
mar and reading skills, ancl they zrre often successful sttrrlents r,r4ro hnve finc
coping skills. They need infortlation and practice in specific arcas oi.rcarclemic
prose such as content and organization. Many U.S. rcsidents have onlv lirlittrj
(and often incorrect) ideas about English glammar at.rd lvritten comntunic;r'
tion. Yet they may have significant cultural background frorn tlreir prior school
experiences, and their bicultlrral, bilingu.rl lives make the'rn rrnique.

NOTr-S

1.  For  more  in fo r rn . r t ion  about  s tudont  learn ing  s lv les ,  inc luc l ing  i r r io rmat ion  about  L 'u i t r t r . r l
differcnces anci lesson f-lan .levclopment, as rr,cll as sever.rl learning stvlos instnrmcltts, s(\e I r,Ltlr j
lr ig 5/yhs in tlrc ESL/EI'r. Clnssrtttnt (Ed., J. lteii l , 1995). Brrston: I leinle & l lernle.

2. Eaclr of these conrments has been takcrL fronr 
'fcncltitr,q 

flg/isi i a* a Seron,T ot ltrri i l tt [.nil
g rngr  (Er1 . ,  M.  Ce lce-N lurc ia , l99 I ,2 t td  Ed. ) .  Bos tor :  Ncn 'burv / lTe i ; . t l c  &  l le in l t .

3. For tr thorougli discussion of grantnrar clusters in U.S. acadernic rr,rit irrg, set (l lr.rptt 'rs.t .1

inCrtunntar in tlrc ContltLtsit it l t Classro<ltt: LssmTs oil ?rri/rrrt [-SL_/br C-o//clr I]orrrrrl .5furr1r'rris (l irrd &
R e i d , 1 9 9 8 ) .

'1. Eaclr of these sanrplrs is taken fnm one oi thr. four tertbotrks in the l.oi*l lr,q.1/rr ';rr/ senr,.
(Ser ies  Ec ls . ,  Joy  Re id  anc l  Pat r i c ia  Bvrc l ,  1998) .  Bos tor :  l l c - in le  &  He i r le .  T l rc  c rp l ; rna t ions  an ,1

grammar exercises h.rve been taken ironr Applietl Ettglislt Crtuntnr (1.;rtricia Br.rcl antl Beri 'r l i

Benson, 1992). Boston: Heirrle & I leink'.
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Language ldentity and Language
Ozuner ship : Linguistic Confli cts of
F irst-Year Uniaersity Writirtg S tu dents

YUET-SIM D. CHIANG AND MARY SCHMIDA

Hou' can I give rnvself an American identitr, if I cannot even feel

connectccl to the American language itself? Bv saving connected, I

mean the fecling of ou,ning the l.rnguage and, therefore having full

autht ' r r i tv  over i t .  l t  c ' loes not  nr . r t ter  hou' f ret l r - rent l r '  I  usc Engl is l r ,

sor-nehor,r, I c.rn never feel that I ou'n it.

-  HA I  N ( ;UYEN

I . im a nat ive speaker of  Engl ish because Engl ish is  the language I

krrox 'best .
- Pt. t trtt M/\c K

I cornmunic;rted lt,ith mv sisters at hotne onlv throup;h English in

the nr ic ls t  of  morn vel l ing,  "Spe;rk Korean! Are vou Korean?"

- J rN r  K tu

Now, the or11\' ti)lrL' l sPeak \/ietnamese is to rnv parents. Unfortu-

n.rtel,,., I don't talk to thern muclr, only wlten nccess;rry; it's not vcrY

ofien that I speal< their nartive tongue. I speak English fluentlv r-torv

.rnc1 this is thc rcason w'hv l dorr't t.rlk to mv Lrarents vcrv ofterr.

-Cn t t t sL tNE  N( tL , \FN

ecentl\i a boc'lv of rescarch h.rs emergerl th.rt .,'iews larngr-rage and llter-
acv acquisit ion fr-om .r broael-based sociocrrltural perspective; a perspcctive
that seeks to explain success or failure of le.,rrning from rn,ithirr a soci.t i ancl
polit ical context in which the language learnirrg occurs (Lar-rtolf, 1996; Pcirce,
1995; Rarnpion, 19c15; Siegal, 1996). It is rvithin this tlrcoretical frarnclvork
that we arlign ourselvcs.

From Grrrerntiott 7.5 /\4eets Collt,gt, Cotnpor-lfioir; lssrics in tlrc "fenclinq o.f Wrttittg to U.5.-
EdtrcnttLl Lt:nrners rl USL. Etl. Lincl.r f]arklau, Kav NI. Loser,i and l\Ieryl Sirgal. N4ah-
wah, NI :  Er lbaurn,  199!1.  81-96.
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